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Abstract

Modern schools face the challenge of balancing globalization with the preservation of
national identity. High school students are increasingly exposed to diverse cultural influences,
which can weaken their sense of national dignity and belonging.

The objective of this study is to analyze how school culture can be transformed to strengthen
the formation of national dignity among high school students. Specifically, it seeks to: Identify the
cultural and educational factors influencing student’s sense of national dignity.

Analysis of theoretical works on school culture, civic education, and national identity. Survey
and Interviews: Collection of data from teachers, students, and parents regarding perceptions of
national dignity. Case Studies: Observation of schools implementing cultural and patriotic
programs. Content Analysis: Review of curricula, extracurricular activities, and school policies
related to national identity.

School culture significantly influences the development of national dignity among students.
Programs that integrate cultural heritage, language, and traditions into daily school life foster
stronger civic identity. Students exposed to inclusive and value-oriented school environments
demonstrate higher levels of respect for national symbols and traditions. Teacher training and
parental involvement are critical factors in sustaining this transformation.

Keywords. school culture, national dignity, high school students, civic identity, globalization,
inclusive education, cultural heritage.
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MEKTEII MOJIEHHUETI )KOoHE CIIOPTTBIK BIJIIM BEPY APKbIJIbI
KOT'APBI CBIHBIII OKYIIBIJIAPBIHJIA YJITTBIK HAMBICTBI
KAJIBIIITACTBIPYIBIH ’KAHA ®OPMATDI

Anoamna
Kasipri mexrenTep »xkahannany yzaepicrepi MeH YITTBIK OlpereiiikTi caKTayablH apachlHAaFbl
Tene-TeHIIKTI KaMTaMachl3 €Ty MiHJeTiMeH Oerre-0eT Kemin oThlp. JKOFaphl ChIHBIN OKYLIBLIApHI
OpPTYPJII MOJIEHU BIKNANJApFa KU1 YIIBIpaiabl, Oy OJapAblH YITTHIK HaMBIC CE3IMiHIH JKOHE €3
eJIiHEe JIeTeH THEeCUILTIK Ce31MiHIH dJICIpeyiHe dKellyl MyMKIH.
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Byt 3epTTeyiiH MaKcaThl — JKOFaphl ChIHBIN OKYIIBUIAPHI apachIH/Ia YITTHIK HAMBICTHI KaJIbIII-
TACTBIPY/bI KYIICHTY YIIIH MEKTE MOJCHUETIH TpaHCchopManusiiay MyMKIHIIKTEpIH Tajaay. ATar
alTKaH/Ia, 3epTTey Kejecl MIHACTTepJl Koe3ACHi: OKYIIbUIAPABIH YJITTBIK HAaMBIC CE31MiHIH
KAJIBIIITACYbIHA 9CEP CTETIH MOJICHU JKoHE OUTiM Oepy (hakTopiiapblH aHBIKTAY.

MekTen MOIAeHHETI, a3aMaTThIK OiTiM Oepy *KoHe YITTHIK Oipereilsiik macenenepi OOibIHIIA
TeopusIbIK eHOekTepai Tanaay. CayamHama koHE cyx0aT: MyFalmiMJIep/AeH, OKYIIbUIApIaH KOHE
aTa-aHajlapJlaH YITTBIK HaMbIC Typalibl TYCIHIKTEpIHE KaThICTHI Jiepekrep >xuHay. Keiic-cramu:
MOJICHU KOHE MAaTPUOTTHIK OardapiiaMaiiaplibl JKy3ere achlpaThlH MEKTENTEpIiH THKipuOeciH
O0akputay. KoHTeHT-Tanmay: YJITTHIK OIpereilikTi KaJblITacThIpyFa OarbITTAIFaH OKY Oarjaapiiama-
JIapbIH, CHIHBITITAH THIC iC-IIapaIap bl )KOHE MEKTET CasCaThIH TAIay.

MexkTen MoJCHUET! OKYIIbUIAPIbIH YITTHIK HAMBICBIH KAJIBINITACTHIPYFA €JICYNI 9Cep eTel.
MoneHn MypaHbl, TULII XKOHE IOCTYpJIEpAl MEKTENTIH KYHIENIKTI eMipiHe KipiKTipeTiH Oarmap-
jJamMajap aszaMaTThIK OIpereiylikTi HbIFaUTyFa bIKOAT eTedl. VHKIIO3MBTI JKOHE KYHIBUIBIKKA
OariapiaHFaH MEKTEIl OpPTAachIHIA OLTIM alaThlH OKYIIBUIAD YJITTBIK POMI3IEp MEH JIOCTYpJiepre
JIereH KYPMETTIH JKOFapbl JIeHTreliH kepceredi. by ynepicti TypakThl JaMbITyAa MYFaliMIepaiH
KOCiOM TasipiIbIFbl MEH aTa-aHaJIapablH OCJICeH I KaThICYbl MAHBI3/IbI POJT ATKAPaIbl.

Tyuin co30ep: MEKTEN MOJCHHUETI, YITTHIK HAMBIC, )KOFAphl CHIHBIN OKYIIBUIAPHI, a3aMaTTHIK
Oipereiiik, »xahannany, MHKJIFO3UBTI OLTiM Oepy, MOJICHH Mypa.
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IKOJBbHAS KYJIbTYPA U HOBBI ®OPMAT ®OPMHUPOBAHMUSI
HAIIMOHAJIBHOT'O JOCTOUHCTBA Y YYAIIUXCA CTAPHINX KJIACCOB
YEPE3 CIIOPTUBHOE OBPA30OBAHUE

Annomayus

CoBpeMeHHbIE TIKOJIBI CTAIKHUBAIOTCS C 3aJadeil coxpaHeHus OanaHca MEX]y MpoleccaMu
rodanu3anuu U COXpaHEHHUEM HAIMOHAIBHON HMIEHTUYHOCTH. Y4Yalluecs CTapIIMX KIIACCOB BCE
yaiie MOJBEPraroTcs BIMSHHUIO PA3IMUYHBIX KYJIbTYPHBIX (PAKTOPOB, YTO MOXKET OCIA0NATh HX
YYBCTBO HAIIMOHAJILHOT'O JOCTOMHCTBA U MPUHA/JIEKHOCTU K CBOEU CTpaHe.

[enpro JaHHOTO MCCIEAOBAHUS SIBISIETCS aHAU3 BO3MOXXHOCTEHM TpaHC(HOpMAINK TKOJIHHOM
KYJIBTYpBI JUIsl yCHJICHHS (DOPMUPOBAHUS HAIMOHAIBLHOTO JIOCTOMHCTBA Y YYaIIUXCS CTapIINX
KJIaccOB. B wacTHOCTH, MCClleIOBaHNE HAMIPABJICHO HA BBIABICHHUE KYJIbTYPHBIX U 00pa30BaTEIbHbIX
(hakTOpOB, BIUSIONIMX Ha (POPMHUPOBAHUE Y YUAIIMXCS YyBCTBA HAIIHOHATIHHOTO JOCTOMHCTBA.

AHanM3 TEOPEeTHUYECKHX PabOT MO MpoOiieMaM IMIKOIBHON KyIbTYpBI, TPa)XXIAHCKOTO 00pa3o-
BaHMS W HALMOHAILHON MJIEHTUYHOCTH. AHKETUPOBAHHE M MHTEPBHIOMPOBAHUE: COOp JaHHBIX CPEIH
YUHUTENEH, YUaIUXCsl U POAUTENIEH OTHOCUTEIFHO UX MPEACTABICHUH O HAMOHAIbHOM JIOCTOMHCTRBE.
Ketic-cragu: HabmrofeHre 3a MIKOJIAMH, PEATH3YIOMMMHU KYJIBTYPHBIE M MAaTPUOTUYECKHE 00pa3oBa-
TeNbHbIe MporpaMMbl. KoHTeHT-aHaM3: aHAIM3 Y4eOHBIX MPOTPaMM, BHEYPOUHOW MESTETLHOCTH U
IIKOJTbHOW TIOJIMTHKHY, HAIIPABJICHHBIX Ha ()OPMHUPOBAHHE HAITMOHATLHON UICHTUYHOCTH.

[IkonpHAs KyabTypa OKa3bIBaeT 3HAUMTENHHOE BIMSHUE HA (pOopMHpOBaHHE HAIIMOHAILHOTO
JIOCTOMHCTBA Yy y4damuxcs. [IporpaMmel, HHTErpUpyIOIKE KYJIbTYpPHOE HACIEANE, A3bIK U TPAJAULINU
B TIOBCEHEBHYIO IIKOJBHYIO JKH3Hb, CIIOCOOCTBYIOT YKPEIUICHHIO TPAXTAHCKON HIEHTUYHOCTH.
VYyammecs, oOyJaroniyecss B MHKIIO3UBHON W IIEHHOCTHO-OPUEHTHPOBAHHOMW IIKOJBHOU Cpere,
JEMOHCTPUPYIOT O0Jiee BHICOKUM YPOBEHb YBKCHHUS K HAIIMOHAJIBHBIM CHMBOJIAM U TPATUIIHSM.
Baxxnyro ponb B moaAep)aHUH JaHHOW TpaHCHOpMAIMU UTPaAIOT MpodeccuoHanbHas MOATOTOBKA
y4UTENEeN U aKTUBHOE YYacCTHE POAUTENEH.

Knrouegvie cnosa: mkonpHas KylbTypa, HAIMOHAJILHOE IOCTOMHCTBO, YJalllMeCs CTapIIUX KIlac-
COB, TPKIAHCKAs WICHTUYHOCTD, MIO0ATM3AINS, HHKIIFO3UBHOE 00pa30BaHKe, KYIbTYPHOE HACIIEINE.
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Introduction. In the contemporary era of globalization and rapid socio-cultural change,
schools are increasingly recognized not only as institutions of academic instruction but also as vital
spaces for the transmission of values, identity, and civic responsibility. Among the most pressing
challenges faced by education systems today is the formation of national dignity among high school
students. National dignity, understood as the awareness of cultural heritage, respect for national
traditions, and pride in civic identity, is a cornerstone of social cohesion and sustainable
development.

School culture plays a decisive role in shaping this dimension of student development.
Defined as the shared values, norms, practices, and symbolic structures that characterize the life of a
school, culture influences how students perceive themselves, their community, and their nation. A
strong school culture can foster respect for diversity, encourage civic participation, and instill pride
in national identity. Conversely, a week of fragmented culture may leave students vulnerable to
external influences that undermine their sense of belonging.

The new transformation of school culture is driven by several factors:

Globalization and digitalization, which expose students to diverse cultural narratives and
challenge traditional notions of identity.

Educational reforms, which emphasize inclusive pedagogy, competency-based learning, and
civic education.

Societal expectation, which demand that schools prepare students not only for academic
success but also for responsible citizenship.

Within this context, the formation of national dignity among high school students Requires a
re-conceptualization of school culture. It is no longer sufficient to rely on symbolic rituals or
isolated patriotic lessons. Instead, schools must embed national values into everyday practices,
curricula, extracurricular activities, and teacher-student relationships. This transformation involves
integrating cultural heritage with modern pedagogical approaches, fostering critical thinking
alongside respect for tradition, and cultivating empathy and civic responsibility as essential
competencies.

Thus, the study of school culture and its transformation in relation to national dignity is both
timely and necessary. It provides insights into how education can balance global influences with
local identity, how schools can serve as agents of cultural continuity, and how young people can be
prepared to embrace their national heritage while engaging with the wider world.

School culture is widely recognized as a decisive factor in shaping students’ academic
personal growth. Bayar and Karaduman (2021) demonstrated that a positive school culture
enhances not only academic achievement but also social and emotional development, creating an
environment where values and identity can be nurtured. Verhoeven, Poorthuis, and Volman (2019)
emphasized that schools play a central a critical arena for sharing civic and national identity.
Research in educational psychology and pedagogy stresses that national dignity is closely tied to
civic education and cultural transmission. Schools that integrate national traditions, language, and
heritage into daily practices foster stronger civic identity and pride. UNESCO (2020) guidelines on
inclusive and value-based education underline the importance of embedding cultural heritage into
curricula to strengthen national belonging. Globalization and digitization present both opportunities
and challenges. While students gain access to diverse cultural narratives, this exposure can dilute
national identity if not balanced with strong local cultural frameworks. Comparative studies show
that countries with robust school cultures—where national values are embedded in rituals, curricula,
and extracurricular activities—are more successful in maintaining civic pride among youth.

Recent scholarship suggests that the transformation of school culture requires:

Competency-based learning that integrates civic and ethnical dimensions.

Inclusive pedagogy that pespects diversity while reinforcing national values.
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Collaborative practices involving teachers, parents, and communities to sustain cultural
transmission. Reflective practices that encourage students to critically engage with both global and
national narratives.

The literature demonstrates that school culture is a powerful determinant of national dignity
formation among high school students. Strong, value-oriented cultures foster civic identity, while
fragmented or weak cultures leave students vulnerable to external influences. The transformation of
school culture must therefore integrate inclusive pedagogy, cultural heritage, and civic education to
prepare students for both national and global citizenship.

Table 1. Scientists who have studied value

Theory/Author Conceptual Focus Relevance to National Dignity
Erikson (1968) Identify formation and social | Adolescents need dignity to form
recognition stable identities
Phinney (1990) Ethic identity: exploration and | Commitment strengthens
commitment psychological stability
Schein (2010) Organizational culture: artifacts, | School culture operates at hidden
values, assumptions levels
Jackson (1968) Hidden curriculum Unwritten norms shape student
behavior
Apple & Giroux (2004-11) Schools as ideological spaces Cultural power influences dignity
and equity

National dignity is a multifaceted psychological construct linked to ethnic identity. Erikson
(1968) emphasizes that social recognition and self-respect constitute the core of personality
development. Phinney (1990) identified two main components of ethnic identity — exploration and
commitment—arguing that commitment is a key factor in personal stability. Applied to the school
environment, respect for national values is not limited to external identity markers but is directly
connected to students’ self-confidence and the respect they experience within the school.

Byrd & Legette (2022), in a three-year longitudinal study of 961 students, demonstrated that
when ethnic values are acknowledged within school culture, students’ academic achievement
increased by 0.28-0.41 points. This finding confirms that national dignity is not merely a moral
category but a tangible pedagogical resource influencing learning outcomes. Bryon & Schneider
(2002) showed that in schools with a culture of trust, students’ sense of belonging and self-esteem
are significantly higher. In Finland, student voice is institutionally recognized and cultural safety is
a core principle, resulting in dignity indices well above OECD averages (2024) revealed that
hierarchical management models restrict student autonomy and self-esteem, thereby weakening
national dignity. This comparative analysis highlights the impacts of school culture and governance
style on the development of national values.

In Kazakhstan, monitoring by the National Academy of Education named after Y. Altynsarin
(2022-2024) indicated that most national education initiatives remain event-based and have not yet
evolved into systemic cultural transformation. This underscores the need to reconsider school culture as
a value-based system.

For national dignity to be sustainably embedded in school culture, values must be
institutionalized. Senge (2006) viewed vision and mission as meaningful cores uniting
organizational members, while Fullan (2016) emphasized that successful school reforms depend on
cultural coherence. If school missions explicitly prioritize respect for dignity, national and civic
responsibility, and these values are consistently enacted in daily practice, they become part of the
deeper cultural layer.

In Kazakhstan schools, missions and visions often remain formal statements without practical
mechanisms for implementation. Therefore, development plans must include concrete strategies for
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fostering national dignity: recognition of student voice, fair evaluation, systematic integration of
national content, cultural reflection, and the creation of safe spaces for dialogue.

Six Mechanisms of School Culture Shaping National Dignity
Experiences of respect and social recognition
Environments of justice and trust
Participatory governance
Meaningful use of national symbols
Role-modeling culture
. Safe spaces for dialogue

These mechanisms do not operate independently but interact to form the holistic influence of
school culture. As a result, national dignity becomes internalized as psychological stability rather
than remaining an external norm.

Deal and Peterson conceptualized school culture as a «silent force of educationy,
demonstrating that everyday interaction styles, levels of trust and fairness, and atmospheres of
respect exert stronger influence than formal programs. Jackson (1968) highlighted that the true
formative power lies not in official curricula but in the hidden curriculum—unwritten rules and
everyday practices. Apple (2004) describes schools as cultural spaces fostering civic, moral, and
national identity.

National dignity is therefore not accidental nor merely the product of patriotic slogans; it has
deep psychological foundations. Phinney’s ethnic identity theory demonstrated its impact on self-
evaluation, psychological stability, and life orientation. Bryk & Schneider’s research confirmed that
trust is the central social capital of schools, ensuring psychological safety, self-esteem, and active
participation. These theoretical perspectives provide a robust framework for understanding the
relationship between school culture and national dignity.

International experience further validates the decisive role of school culture in value-based
education. In Australia, Lovat and Toomey, Pasi Sahlberg attributed educational success not only to
curriculum but also to a school environment grounded in trust, respect, and democratic culture.
Japanese researchers likewise emphasize the importance of school culture in fostering national
responsibility.

Materials and methods. The study employed a mixed-methods design combining
quantitative and qualitative approaches to provide a comprehensive understanding of how school
culture influences the formation of national dignity among high school students. This design
allowed for triangulation of data and ensured both statistical reliability and contextual depth.

Participants:

The research was conducted in five schools (three urban and two rural) in Kazakhstan. The
sample included:

- 287 students from grades 10-11 (ages 15-17, balanced gender distribution),

- 32 teachers, and

- 5 school leaders.

This diverse sample provided insights into both student perceptions and institutional practices.

Instruments and Procedures

1. Survey:

A structured questionnaire based on the Likert scale was administered to students.

Reliability was confirmed with Cronbach Alpha = 0.84, indicating high internal consistency.

The survey measured three indicators:

- Perceptions of justice and trust,

- Experiences of respect and recognition of student voice,

- The national dignity index.

2. Interviews:

Semi-structured interviews were conducted with teachers and school leaders.

SN S
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Questions focused on school governance, cultural practices, and integration of national
values.

3. Document analysis:

School mission statements, policy documents, and development plans were reviewed to
identify the formal articulation of values.

4. Observation:

Naturalistic observations were carried out in classrooms and school events to capture
everyday cultural practices and hidden curriculum elements.

Data Analysis

Quantitative data were analyzed using descriptive statistics, correlation analysis, and
comparative measures to identify differences across schools.

Qualitative data were processed through content analysis, enabling the identification of
recurring themes related to justice, respect, trust, and national dignity Triangulation of findings
ensured validity and reliability, linking statistical outcomes with contextual interpretations.

Between 2020 and 2025, value-based education was officially adopted in Kazakhstan, with
honesty, justice, responsibility, and patriotism defined as core values. The central research question,
however, is to what extent these values are authentically implemented in school practice and how
school culture influences students’ sense of national dignity.

Analysis of research results. The aim of the study is to identify the influence of the school

culture on the national sense of dignity of high school students through value — based education.
Results of the experiment

Table 2. Analysis of indications

level before experiment (%) after experiment (%)
Law 25 10
Middle 45 30
High 30 60

To address this, a mixed-methods study was conducted across three urban and two rural
schools. The sample includes 287 students (grades 10-11), 32 teachers, and 5 school leaders. Data
collection involved surveys, in-depth interviews, document analysis, and natural observation. The
student survey was based on the Likert scale, with reliability confirmed at Cronbach Alpha =0.84.

Three key indicators were measured: levels of justice and trust schools, respect and recognition of
student voice, and national dignity index. Qualitative data were analyzed using content analysis.

Comparison Before and After the Experiment

BN Before Experiment
I After Experiment

Percentage (%)

B 8 8§ 8 8 3 8

Low Medium High
Level of Mational Dignity
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Results. These results align with international theoretical models. Schein’s cultural theory
confirmed the deep structural impact of school environments. Deal and Peterson’s “silent culture”
was validated through empirical evidence. Bryk & Schneider’s link between trust and well-being
was echoed in Kazakhstan’s context, while Phinney’s ethnic identity theory proved relevant.

The study concludes that national dignity is not the product of formal events or declarations
but the natural outcome of school cultures grounded in justice, trust, respect, student voice, and
democratic interaction. While Kazakhstan’s value-based policies exist at the institutional level, the
critical challenge is embedding them into authentic school culture.

Limitations include the regional scope of the study, requiring broader research for nationwide
generalization, and the correlational nature of findings, which calls for caution in causal
interpretation. Nevertheless, the evidence strongly supports the decisive role of school culture in
value-based education and highlights the strategic importance of fostering environments where
national dignity is internalized as a psychological and cultural value.

The findings of this study confirm that school culture exerts a decisive influence on the
formation of national dignity among high school students. Justice, trust, respect, and recognition of
student voice emerged as critical mechanisms shaping psychosocial stability and identity. The
results align with Erikson’s (1968) theory of identity formation, which emphasizes the importance
of social recognition, and Phinney’s (1990) model of ethnic identity, where commitment
strengthened psychological resilience.

Empirical evidence from this study resonates with international literature. Bryk and Schneider
(2002) demonstrated that trust is a central component of school social capital, while Byrd and
Legette (2022) showed that recognition of ethic values enhances academic governance and
meaningful use of national symbols reported higher dignity indices. Conversely, hierarchical and
punitive environments weakened students’ sense of belonging and dignity, echoing findings from
Indonesian schools (2024).

The results also highlight the limitations of event-based national education initiatives in
Kazakhstan, as reported by the National Academy of Education (2022-2024). While values such as
honesty, justice, and patriotism are formally declared, their integration into everyday school
practices remains insufficient. This gap underscores the need for systemic cultural transformation,
where values are embedded into the hidden curriculum and institutional culture.

Discussion. Finding revealed a clear relationship between school culture and national dignity.

Justice: 71% of students reported that fairness was not consistently upheld. In schools with
high levels of justice, national dignity scores were on average 1.8 times higher.

Student voice: Although 64% of students felt their opinions were often

disregarded, schools that valued student voice demonstrated significantly higher levels of
belonging, pride, and self-esteem.

Governance style: Participatory an collaborative management models increased student
activity by 35% and trust levels by 29%, with integrated symbols meaningfully (beyond ceremonial
use) fostered stronger national pride.

Safe spaces: Environments allowing free expression enhanced psychological stability and
reinforced national dignity.

Conclusion. National dignity is not a by-product of patriotic slogans or formal programs; it is
a psychosocial construct shaped by the everyday cultural environment of schools.

Justice, trust, respect, participatory governance, and safe spaces for dialogue are the key
mechanisms through which students internalize dignity as a stable psychological and cultural value.

The study demonstrates that value-based education must move beyond declarative policies to
become an authentic cultural practice. Embedding values into school culture strengthens students’
identity, academic achievement, and civic responsibility. For Kazakhstan, this represents a strategic
priority: transforming schools into environments where national dignity is lived, experienced, and
sustained.
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Future research should expand the scope to include diverse regions and employ longitudinal
designs to establish causal relationships. Nevertheless, the present findings provide strong evidence
that school culture is the central mechanism for fostering national dignity among adolescents,
making value-based education a cornerstone of educational reform.

The comprehensive analysis conducted proves that a sense of national dignity is formed at
school not through formal content, but through cultural experience. School culture is not an
environment that only promotes national identity, but a social space that makes it a daily life
experience. The main task for schools in Kazakhstan is to transfer national values from the
declarative level to the level of cultural practice. This requires a rethinking of the school’s mission,
vision, and development plan as a value-based cultural architecture. Only in such conditions does
school culture become a powerful social environment that forms the student’s national identity not
as an external identity, but as an internal stable quality.

The research work showed that value-based education plays an important role in the formation
of a sense of national dignity in high school students through school culture. In the course of
analyzing the results of the experiment, significant positive changes were noted in the level of
perception of national values by students.

While it was found that the indicators before the experiment were dominated by a low and
medium level of national sense of dignity, after the experiment, the indicator of a high level increased
significantly. This proves that the content of value-based education, the educational environment at
school and activities of a national orientation have a beneficial effect on the development among high
school students through school culture and sports education, in the final set, complete experiments
were carried out on the high probability of students in sports education and students, in the future,
students in the classroom will learn about healthy sports, a great path to health.
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OCKEPTE JEWIHTT JKACTAPJIBIH JEHE JANBIHIBIFBIH KAJBIIITACTBIPY

Axoamna

Ockepre JIeH1HT1 JKacTapAblH JIeHE NalbIHABIFBl — €MIMI3JIIH KOPFAaHbIC KaOIJIETiH HBIFANTY/a,
a3aMaTThIK >KayalKepUIUTIKTI apTThIPYAa MaHbI3[bl OPbIH AlaThIH QJIEYMETTIK-OCKEpU MAcele.
OCKepU KbI3METKE TapThUIATHIH ACTAPAbIH (PU3UKAIBIK YKOHE IMCUXOJOTHSUIBIK TYPFBIAAH Aasp
OoJlybl OJapAbIH JKaybIHTepJIiK KalOijeTiHe, pyxXxaHW Te3IMILIIriHe Tikesled bIKman ereni. byrinne
JKacTap apacblHAa cajayaTTbl eMip CalTbhlH KaJIBIITACTBIPY, JE€HE MOJEHHUETIH JaMbITy, dCKepH-
NaTPUOTTHIK TOPOMEH] HBIFAlTy ©3€KTi Macesere aifHaibin oTblp. OChl Makanaja ockepre JeHiHTi
KacTap/blH JIeHE JalbIHABIFBIHBIH FBUIBIMU-TEOPUSIIBIK HETI37Iepl KapacThIPBUIBII, TIKIPUOETIK
3epTTey HOTHXKEJepl YChIHBIIAAbl. 3epTTey OapbIChIHIA JeHEe TOPOUECIHIH THIMIII diCTepi, apHaibI
NalbIHABIK OarnapiiaMalapblHbIH Ma3MYHBI, KO3FajlblC OEJICEHAUTIrIH apTThIPY >KOJJIapbl >KaH-
KakTbl TangaHangsl. COHBIMEH KaTap, KacTapAblH OCKEpPH KbI3SMETKE IICHXOJOTHSUIBIK opi
¢Gu3MKaNbIK JalblH  OOJYbIH KaMTaMachl3 €TETIH IIeJaroruKajiblK IIapTTap AaHbIKTaIa/bl.
JKYMBICTBIH HOTHIKEC] JKacTapJblH JECHE JaWbIHIBIFBI CAallaChlH apTThIpyFa OarbITTalFaH KeIeH]l
YCBIHBICTAap/Abl YCbIHAABL. by ychiHBICTap >kaimbl OuTiM Oepy MeKkeMesepl MEH apHayjbl OKY
OpBIHAAPBIHAA KOJIJIaHY YIIIH MPAKTUKAJIBIK MaHbI3Fa He.

Tytiin ce30ep: ackepre IAEWIHIT NaWbIHIBIK, I€HE IIBIHBIKTBIPY, 9CKEPU-NaTPHUOTTHIK TopOue,
(bu3MKaNIbIK JaWbIHIBIK, JKaCTapAblH KO3FAJIbIC OENCeHJIUTIr, 9CKepH KbI3MET camachl, canayarThl
OMIp CaThI, KOJIAaHOAIBI CIIOPT TYPJIEpi.
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